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(Extended Abstract) b gwae aods

Introduction

Adaptation to the school environment is a critical issue for students, especially as
they transition from middle school to high school. This period often brings challenges,
particularly for students in their first year of high school, as they face new academic and
social expectations. Adaptation, in this context, refers to the individual’s ability to adjust
to their surroundings, which includes academic, emotional, and social dimensions (Sanobar,
2018). The importance of school adaptation has been emphasized in numerous studies.
Sinha and Singh (1993) and Baker and Siryk (1989) highlighted three key dimensions of
adaptation: academic, emotional, and social. Academic adaptation involves satisfaction
with the educational environment and active participation in academic activities.
Emotional adaptation is linked to mental well-being and emotional stability, which helps
students manage their personal lives and maintain harmonious relationships (Safavi et al.,
2009). Social adaptation, on the other hand, pertains to social skills and interactions that
align with environmental demands (YarMohammadian & Sharafi Rad, 2011).

Research has shown that gender plays a significant role in how students adapt to
school environments. For instance, Ardalan and Hossein Chari (2010) demonstrated a
significant difference between male and female students in their school adaptation, with
female students generally exhibiting better academic adaptation and male students showing
stronger social adaptation (Ardalan & Hossein Chari, 2010). Additionally, research by Mikaeili
Mani (2011) indicated that gender can influence overall school adaptation, particularly in
academic and emotional dimensions (Mikaeili Mani, 2011). These findings suggest that
understanding the different factors that contribute to school adaptation is crucial for
developing effective educational strategies (Rostami & Fouladchang, 2018).

Achievement motivation and self-regulation strategies are two important predictors
of students' adaptation to the school environment (seif, 2013). Achievement goal theory,
which has been widely studied in educational settings, posits that students with clear,
challenging goals are more likely to succeed academically (Kaplan & Flum, 2010).
Furthermore, self-regulation strategies, which include planning, monitoring, and
evaluating one's learning processes, have been shown to enhance students' ability to cope
with academic demands (zimmerman, 2002). This study aims to develop a structural model of
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the factors affecting students' adaptation to the school environment, with a focus on gender
differences.

Methodology

This correlational study examined the factors influencing school adaptation among
high school students. The statistical population comprised all second-year high school
students in Darab city, Iran, with a total of 4168 students. The sample size of 351 students
was selected using the Morgan Sampling Table and stratified sampling method. The
instruments used for data collection were Baker and Siryk’s (1989) School Adaptation
Questionnaire, Miller and Brown’s (1999) Self-Regulation Strategies Scale, and Midgley
et al.’s (1998) Goal Orientation Questionnaire. The data were analyzed using structural
equation modeling (SEM) and independent samples t-tests.

Findings

The results of the SEM analysis showed that goal orientation and self-regulation
strategies had a significant positive effect on school adaptation among female students.
Specifically, the direct effect of goal orientation on school adaptation was 0.372 (T = 3.312,
p <0.01), and the direct effect of self-regulation strategies on school adaptation was 0.323
(T = 3.056, p < 0.01). Moreover, goal orientation had a significant direct effect on self-
regulation strategies, with a standardized coefficient of 0.547 (T = 6.461, p < 0.01). The
total explained variance of school adaptation for female students was 37%.

The results of the independent samples t-test revealed significant gender differences
in school adaptation. The mean score of female students (M = 107.23) was significantly
higher than that of male students (M = 96.14), indicating that female students generally
adapted better to the school environment (T = 2.203, p < 0.05). In terms of social
adaptation, however, male students outperformed female students, demonstrating stronger
social and interpersonal skills. Furthermore, male students scored higher in components
such as acceptance and implementation within self-regulation strategies, while female
students performed better in planning.

Discussion and Conclusion

The primary objective of this study was to present a structural model of factors
affecting students' adaptation to the school environment, with a focus on gender
differences. The results supported the first hypothesis, showing that achievement goal
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orientation has a significant positive effect on students' school adaptation, consistent with
previous research (Habibah et al., 2010). The structural model comparison between male and
female students revealed gender differences in adaptation, with female students
demonstrating better academic adaptation, while male students excelled in social
adaptation, aligning with studies by Haji Shamsaei et al. (2013), Karimi (2002), and others.
However, these findings contradicted some studies like Khodadadi (2008) and Robbins et
al. (2004), indicating that adaptation patterns are influenced by multiple factors (Haji
Shamsaei et al., 2013; Karimi, 2002; Khodadadi, 2008; Robbins et al., 2004).

The study also confirmed that self-regulation strategies positively influence school
adaptation, consistent with previous research (Bahrami & Bahrami, 2012; Haji Shamsaei et al., 2013).
Moreover, self-regulation strategies had a greater impact on female students' adaptation,
although males performed better in specific components such as acceptance and execution,
while females excelled in planning. These findings align with some earlier studies (Haji
Shamsaei et al., 2013; Wolters, 2003) but diverge from others (Ajam etal., 2012; Kajbaf et al., 2003). The
study concluded that the third hypothesis, regarding the role of self-regulation in
adaptation, was supported.

The comparison of male and female models indicated that goal orientation types
differed between genders, with male students more likely to undertake challenging tasks
and female students more inclined to avoid tasks to escape negative judgments. This gender
distinction suggests that targeted interventions might be necessary to address the different
needs of male and female students.

This study faced several limitations, including focusing solely on gender's influence
on adaptation, without considering other factors such as age, teacher employment status,
or psychological traits like creativity. Additionally, only quantitative methods were used,
and future studies could benefit from incorporating qualitative or mixed methods. It is
recommended that the education system organize self-regulation strategy workshops to
enhance students' time management skills.
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Abstract
The present study aimed, on one hand, to propose a model of factors influencing students' adaptation to

the school environment and, on the other hand, to compare this model between male and female students.
The research method was correlational, and the statistical population consisted of all second-year high
school students in Darab city. The research sample was selected using the Morgan Sampling Table and
the proportional stratified sampling method. To measure students' adaptation to the school environment,
Baker and Siryk’s (1989) School Adaptation Questionnaire, Miller and Brown’s (1999) Self-Regulation
Strategies Scale, and Midgley et al.’s (1998) Goal Orientation Questionnaire were used. The data were
analyzed using structural equation modeling and independent samples t-test. The results show that the
direct effect of goal orientation ( = 0.372) and self-regulation strategies ( = 0.323) on female students'
adaptation to the school environment was significant at the level of p = 0.01, and the direct effect of goal
orientation on self-regulation strategies (B = 0.547) was statistically significant. The results of the
independent samples t-test showed a significant difference between students' gender and the overall score
of the School Adaptation Questionnaire (T = 2.203). Additionally, the mean adaptation score of female
students to the school environment (M = 107.23) was significantly higher than that of male students (M =
96.14). Goal orientation and self-regulation strategies had a positive and significant impact on students'
adaptation to the school environment. In the social adaptation component, male students demonstrated
better social and interpersonal skills compared to female students, whereas female students exhibited
better academic adaptation than males. Furthermore, in self-regulation strategy components such as
acceptance and implementation, male students performed better than females, but in the planning
component, females outperformed males.

Keywords: Structural Equation Modeling, School Environment Adaptation, Achievement Goals, Self-
Regulation Strategies




