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(Extended Abstract) b guwwe aods

1 Introduction

Effective classroom management is a key factor in creating a conducive learning
environment and enhancing students' academic performance. Novice teachers, however,
often face significant challenges in managing classrooms, particularly when dealing with
disruptive behaviors (Anggraini et al., 2020). Social skills training for teachers has been shown
to positively influence classroom management by improving teachers' ability to build
positive relationships with students and reduce classroom disruptions (Alkin-Sahin et al., 2022).
Social skills refer to a set of abilities that enable individuals to interact effectively and
constructively with others, and teachers who possess high social skills tend to have more
effective classroom management styles (Juchniewicz, 2013).

Research has demonstrated that teachers with higher social intelligence are better
equipped to handle disruptive behaviors in the classroom, leading to improved learning
environments (Juchniewicz, 2010). Moreover, Bardhoshi, Swanston, and Kivlighan (2019)
found that social skills interventions significantly enhance both students’ and teachers’
abilities to navigate classroom dynamics, resulting in better behavioral outcomes (Bardhoshi
etal., 2019). As novice teachers often lack experience in managing student behaviors, social
skills training can help them develop the necessary confidence and skills to foster a positive
classroom climate (Caspersen & Raaen, 2013).

Classroom management strategies are also influenced by teachers' values and
beliefs, which shape their interactions with students. Teachers with strong social skills are
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more likely to adopt supportive and collaborative classroom management styles, which
have been associated with better student behavior (Barni et al., 2018). Training programs
focused on developing teachers' social and interpersonal skills are therefore critical in
helping novice teachers successfully manage their classrooms (Battal & Akman, 2022). This
study aimed to examine the impact of social skills training on the classroom management
styles of student-teachers after they begin their teaching careers.

2 Methods and Materials

This study employed a quasi-experimental design with a pre-test and post-test for
both experimental and control groups. The participants were 32 final-year student-teachers
from Farhangian University, who were randomly assigned to two groups: an experimental
group and a control group. The experimental group received social skills training over an
eight-week period, while the control group did not receive any training. The Yazdi and Ali
(2008) Classroom Management Style test was administered to both groups as a pre-test
before the intervention. After the training period, the post-test was conducted for both
groups to assess the impact of the social skills training on their classroom management
styles. The data were analyzed using ANCOVA to control for the pre-test scores and to
examine the effect of the training on the post-test scores.
3 Findings

The analysis of covariance (ANCOVA\) revealed a significant effect of social skills
training on classroom management styles. The F-value was 19.08, with a significant
interaction between group and pre-test scores at the P = 0.001 level. The mean score for
the experimental group in the post-test was M = 72.37, while the control group had a mean
score of M = 63.47. These results indicate that the student-teachers who received social
skills training demonstrated significantly better classroom management skills compared to
those in the control group. The findings suggest that the social skills training had a positive
and substantial impact on the ability of student-teachers to manage their classrooms
effectively.
4 Discussion and Conclusion

The results of this study align with previous research indicating the importance of
social skills in effective classroom management. Teachers with higher levels of social
intelligence are better able to create positive interactions with students, leading to improved
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classroom dynamics and reduced disruptive behaviors (Juchniewicz, 2013). The findings of
this study also support Bardhoshi et al. (2019), who found that social skills interventions
improve teachers' ability to manage student behavior and enhance the overall classroom
environment (Bardhoshi et al., 2019). Similarly, the results are consistent with the research of
Karimi and Nazari (2021), who highlighted that teachers who receive social skills training
develop greater self-efficacy and confidence in managing classroom behaviors (Karimi &
Nazari, 2021).

This study also corroborates the findings of Barni, Russo, and Danioni (2018), who
emphasized the role of teachers' values and beliefs in shaping their classroom management
styles. Teachers who hold positive beliefs about their students are more likely to adopt
supportive and collaborative classroom management strategies, which promote better
student behavior (Barmni et al., 2018). The results of the present study demonstrate that social
skills training can positively influence teachers' beliefs and attitudes towards classroom
management, leading to more effective and student-centered practices.

Moreover, the findings are in line with previous research that has shown the
importance of training programs for novice teachers. Training in social skills and classroom
management provides novice teachers with the tools and strategies needed to navigate the
challenges of classroom management, particularly when dealing with disruptive behaviors
(Alkin-Sahin et al., 2022; Battal & Akman, 2022). The results of this study suggest that social skills
training can be an effective intervention for improving classroom management, especially
for novice teachers who may lack the experience and confidence to manage classrooms
effectively.

In conclusion, this study provides strong evidence that social skills training can
significantly enhance the classroom management skills of novice teachers. The results
highlight the importance of providing targeted training programs for student-teachers to
help them develop the social and interpersonal skills necessary for effective classroom
management. Future research should explore the long-term effects of social skills training
on classroom management and student outcomes, as well as investigate the impact of such
training on teachers in different educational contexts. These findings underscore the critical
role of social skills in fostering positive classroom environments and improving the overall
quality of teaching and learning.
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Abstract
The aim of the present study was to examine the effect of teaching social skills to student-

teachers on their classroom management after entering the teaching profession. For this
purpose, 32 final-year students from Farhangian University were randomly selected and
assigned to two groups: experimental and control. The research began by administering the
Yazdi and Ali (2008) Classroom Management Style pre-test to both groups. The
experimental group underwent social skills training for eight weeks. After the training
period, a post-test on classroom management style was conducted for both groups.
According to the analysis of covariance, the F-value was 19.08, with a significant
interaction between group and pre-test at the level of P = 0.001. The mean score for the
experimental group was M = 72.37, and for the control group, it was M = 63.47, indicating
that the experimental group demonstrated higher classroom management skills. Therefore,
it can be concluded that social skills training has changed the classroom management style
of student-teachers.

Keywords: classroom management style, social skills, student-teachers, academic
motivation, academic achievement
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